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Woodhaven-Brownstown

“The impact of implementing 
PBIS on behaviors and the 
general tone at our middle 
school has been significant.  
Our school principal and I 
went from dealing with an 
average of 10.3 behavioral 
infractions resulting in a 
suspension per day during 
the 2005-2006 school year 
down to an average of 3.8 per 
day this year. This significant 
decrease in behavioral 
infractions has allowed us 
the opportunity to visit 
every classroom this year. 
In addition to functioning as 
instructional leaders, we are 
also given the opportunity 
to interact and connect with 
students in a manner that was 
not possible two years ago.

I would not want to go back 
to a building that does not 
have the components of 
Positive Behavior Support as 
a foundation for teaching, 
encouraging, and rewarding 
expected behaviors. What a 
difference the PBIS program 
has made at Patrick Henry 
Middle School!”

Tim Podlewski
Assistant Principal 

Patrick Henry Middle School 
Woodhaven-Brownstown

Public Schools

Keppen Elementary 
Lincoln Park 

“Positive Behavioral Interventions 
& Supports (PBIS) has made 
a difference in our building. 
During the 2006-2007 school 
year, Keppen Elementary began 
developing a PBIS plan that would 
work for our student population. 
The plan was administrator 
supported and staff developed. 
In the spring of 2007, it was 
implemented. Since then, there 
has been a noticeable difference 
in student behavior. There is a 
real sense that staff members are 
discovering new ways to handle 
problems in their classrooms, 
the number of referrals is down, 
and students are communicating 
to each other in improved ways. 
Overall, the building is more 
positive and student discipline 
incidents have dropped. The year-
to-date total amount of office 
discipline referrals in comparison 
to this point last year is down 21 
percent.

“Keppen is only in the beginning 
stages of PBIS, but we are 
convinced that it is working. 
We are currently developing 
advanced strategies for year two 
(tier II). It has made me a better 
administrator, our teachers have 
a positive plan that they can use, 
and our parents are pleased with 
the positive culture change at 
Keppen. I would recommend that 
ANY school staff should learn more 
about PBIS and what it can do for 
them.”

Terry Dangerfield
Principal

Keppen Elementary School
Lincoln Park Public Schools

vi	 |  School-wide Positive Behavioral Interventions & Supports
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Definition: School-wide Positive Behavioral Interventions & Supports (PBIS) is a 
proactive, team-based framework for creating and sustaining safe and effective 
schools. Emphasis is placed on prevention of problem behavior, development of 
pro-social skills, and the use of data-based problem solving for addressing existing 
behavior concerns. School-wide PBIS increases the capacity of schools to educate 
all students utilizing research-based school-wide, classroom, and individualized 
interventions.

Since its inception more than 13 years 
ago at the University of Oregon, Positive 
Behavioral Interventions & Supports (PBIS) 
has developed into a framework that can 
be used by any school to help improve the 
social and learning behaviors of students 
and decrease disruptions that interfere with 
instruction.

PBIS is now implemented in thousands 
of schools across the country and 
hundreds of schools in Michigan, including 
preschools, elementary, middle, and high 
schools. It is also being implemented 
in programs for students with severe 
emotional impairments and developmental 
disabilities, and juvenile facilities.  

Schools are discovering that PBIS:

•	 Addresses the behavioral needs of 
all students with proven, easy to 
implement strategies.

•	 Allows the school to create the 
“right fit” for them, so that practices 
are appropriate to the context and 
sustainable over time. 

•	 Is doable and does not have to 
overwhelm staff given the limited 
time and resources that schools 
generally experience.

•	 Is affordable.
•	 Helps to create a positive school 

climate.
•	 Results in increased time for 

instruction and fewer disciplinary 
incidents.

In September 2006, the Michigan State 
Board of Education established that “it is 
the policy of the State Board of Education 
that each school district in Michigan 
implement a system of school-wide positive 
behavior support strategies.”  

The purpose of this document is to provide 
school teams in Michigan with a practical 
resource guide for implementing PBIS in 
their school. It is meant to help schools get 
started in the process.

It is also recognized that schools can 
benefit from the guidance and support of 
a person knowledgeable and experienced 
in implementing PBIS, and that all schools 
throughout Michigan may not have 
access to such a person. In that case, it 
is recommended that districts identify a 
person to take on a leadership role as a 
behavior specialist or district PBIS coach.  
This internal specialist can develop skills 
through online learning, professional 
organizations, journals, conferences, 
books, and communications with others 
throughout the state that are already 
implementing PBIS.

School-wide Positive Behavioral Interventions & Supports (PBIS)  
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Universal Interventions—
All Students
School-wide Positive Behavioral Interventions & Supports (PBIS) is 
a prevention model. It is based on the premise that all students can 
benefit from well implemented, evidence-based practices for improving 
student behavior. School-wide PBIS provides a comprehensive 
framework that can be used by any school to design their own system of 
behavioral supports for all students. It also provides informed decision-
making, based upon data analysis that guides the process of assessing 
student needs and providing additional levels of behavioral support to 
students in need.

School-wide PBIS provides a positive focus to encouraging desirable 
student behaviors. A set of universal expectations for behavior, 
positively stated, are established for all students in all locations of 
the school. These expectations generally promote core values such 
as respect, responsibility, and safety. Interventions and strategies are 
implemented to teach and reinforce these expectations. These include:

•	 Periodic direct instruction in specific student behaviors that 
demonstrate respect, responsibility, and safety in various 
locations in the school.

•	 Generous quantities of positive adult/teacher attention and other 
kinds of reinforcement to students for demonstrating positive 
behaviors, especially specific behavior expectations identified by 
the school.

•	 Predictable consequences for behavior infractions that are 
delivered consistently by all staff in a professional manner 
throughout the entire school. Consequences are not primarily 
punitive in nature; they are an opportunity for the student to 
learn from his or her mistakes and to accept responsibility for the 
choices that he or she made. The consequences are provided on a 
continuum matched to the intensity of the misbehavior.

A PBIS school incorporates a few simple systems practices that are 
crucial to sustaining the program over time. These include:

•	 The establishment of a representative, school-based PBIS team 
with a strong administrative presence and support. The PBIS 
team uses the “framework” of school-wide PBIS to design that 
school’s unique set of practices.

•	 PBIS activities are embedded into existing school activities such 
as school improvement and student assistance teams.

•	 The school establishes a system for using behavioral data (e.g., 
office discipline referrals or some other method of incident 
reporting). These data are analyzed and used in a robust way 
to guide the design and implementation of additional behavior 
supports, especially at the targeted and intensive levels.
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Parent Involvement in School-wide PBIS

Strategies for encouraging parent support of PBIS include:

•	 Parent orientation on the school’s behavior expectations and system of behavior 
support through open house, Parent Teacher Association, and other parent 
meetings in the community.

•	 Orient parent volunteers at the school in specific ways to address student 
behavior through the school-wide and classroom behavior expectations (e.g., 
“Which expectation are you having a problem with today?” or “What could you do 
differently to follow the expectation that you are to BE RESPECTFUL?”).

•	 Ongoing posting of the school behavior expectations in a school newsletter.
•	 PBIS strategies for families described in a school newsletter.
•	 PBIS strategies for families taught in a school-sponsored workshop.
•	 Daily or weekly communication between home and school for individual students.

In the PBIS triangle, how do schools 
arrive at the percentage of students at 
each of the three tiers?
(See figure on page 4.)

Typically, through the use of office 
discipline referral (ODR) data. Students in 
the first tier have had 0-1 ODRs in a school 
year; students in the second tier have 
had 2-5 referrals; students in the third 
tier have had 6 or more referrals. ODRs 
represent major discipline problems that 
present harm to self or others, property 
damage, illegal behavior, or behavior that 
significantly disrupts ongoing instruction.

The proportion of students at each of the 
three levels in any particular school can 
vary depending on the demographics of the 
school and grade levels.

Why implement behavioral strategies 
for all students if only a few seem to 
have problems?

For a few reasons: First, even if students 
don’t have major discipline problems, 
they can benefit from instruction in 
positive behavior expectations and 
positive acknowledgments. PBIS is a skill-
building approach that will strengthen the 
repertoire of social skills for any student.  
Secondly, educators who work in schools 
that implement PBIS report a high level 
of satisfaction with it, citing the positive 
effects of getting on the “same page” with 
their colleagues, improved school climate, 
and increased time for instruction. Thirdly, 
fewer students will rise to the second and 
third tiers when universal best practices are 
implemented, and the specialized strategies 
implemented for those students will likely 
be more effective when implemented within 
the context of school-wide PBIS. Fourthly, 
students become effective models for each 
other; a culture of respect, order, and 
safety will become more pervasive.
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Why is it so important for the PBIS 
team to use behavior data at the 
universal level?

Analysis of office referral data globally 
has been shown to be an effective way of 
identifying “hot spots” within the school, 
small groups, or individual students for 
whom targeted interventions may be 
necessary.

For example, “location” data may show 
that certain areas of the school, such as 
hallways, are places where an inordinate 
amount of disruptive behavior occurs.  
Using the PBIS premise of “work smarter, 
not harder,” some simple changes to 
hallway procedures (e.g., teach traffic flow 
patterns, increase active supervision of 
staff) can result in a significant reduction in 
problems from that area.

School-wide behavioral data systems 
can be used to identify students early on 
who may be just beginning to experience 
behavioral difficulty. This can allow for 
additional behavior supports to be provided 
for students in a timely manner, instead of 
doing nothing and waiting for problems to 
get worse.

This behavior data can also be used to 
evaluate school-wide PBIS efforts to 
improve the overall school climate.

These are just a few examples of how data 
can be used to guide the process of school-
wide PBIS.

Getting started with school-wide PBIS 
at the universal level

School-wide PBIS is a framework, not a 
cookbook. Having originated from the 
science of applied behavior analysis, it 
incorporates the major elements of any 
good behavioral program, only they are 
applied at the macro level of the entire 
school. The framework consists of six 
essential elements:

1.	 Identification of three to five 
universal behavior expectations for 
the school that are positively stated.

2.	 Direct instruction in high priority 
positive behavior expectations.

3.	 High levels of positive reinforcement, 
including positive teacher attention 
to strengthen those behaviors.

4.	 Enforcement of predictable 
consequences consistently and fairly.

5.	 Prevention of problems by modifying 
situations that are known to produce 
high levels of problem behavior.

6.	 Use of discipline data to plan, 
evaluate, and improve the PBIS 
implementation process.
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How is Tier 1 implemented?

The following steps illustrate the general process of Tier 1 implementation:

Step 1	Establish commitment and get started
Strong and active administrative support is essential to successful 
implementation of school-wide PBIS. Ideally, there should be a district-
level commitment of support to implementing PBIS.

Step 2	Form the school’s PBIS team
Immediately after the initial staff training is a good time to call for 
volunteers for the school’s PBIS team as interest level is usually peaked at 
this time.

Step 3	Establish data collection system
Office discipline referrals (ODRs) are a primary source of data used to 
guide the process of implementing school-wide PBIS. Referral data are 
summarized, and key data reports are kept up to date and shared with 
staff on a regular basis. 

Step 4	Establish and teach positive behavior expectations
The process for establishing a universal set of positive behavior 
expectations begins with identifying three to five core behavioral values 
for the school. Generally, schools identify concepts such as respect, 
responsibility, safety, productivity, and effort as their core values.  

Step 5	Design systems for positive acknowledgment and reinforcement
As a universal strategy, systems should be established within the 
school to ensure that all students receive positive acknowledgment for 
demonstrating the high priority behaviors established in the expectations 
matrix (see page 13).

Step 6	Designing predictable consequence systems for behavior 			 
	 infractions

“Getting on the same page” with other adults when it comes to enforcing 
rules, addressing behavior infractions, and administering appropriate 
consequences begins by establishing categories of major and minor 
infractions. 

Step 7	Data-based decision making 
School-wide behavioral data should be readily available to the PBIS team. 
The data should be updated and reviewed at least once per month by the 
team.
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Step One
Establish commitment and get started

Strong administrative support is essential 
to successful implementation of school-
wide PBIS. Ideally, there should be a 
district-level commitment of support to 
implementing PBIS. It is suggested that 
for a school or district that is considering 
whether to adopt school-wide PBIS, 
that they look at the research, gather 
information, talk to other schools that have 
implemented the model, or consult with a 
regional or national expert on PBIS.

Schools that have implemented 
PBIS cite the following reasons for 
adopting the program:

•	 To decrease levels of 
disruptiveness, rates of office 
referrals, and suspensions.

•	 To improve school climate, safety, 
and order.

•	 To increase instructional time.
•	 To increase administrative time for 

purposes other than to manage 
discipline problems.

•	 To enhance the overall operation 
and performance of the school.

•	 To more effectively partner with 
parents and the community.

What does a commitment to school-
wide PBIS look like?

•	 Improvement of student behavior is 
one of the top three priorities.

•	 The school commits to two to three 
years of program development 
to fully implement systems and 
interventions at all three tiers.

•	 Many schools begin the process with 
an introductory training for all school 
staff.

•	 In-service training is provided for 
school staff.

•	 Trainings for all staff should be 
broken down into manageable 
portions so as not to overwhelm or 
provide more information than is 
necessary at the time.

•	 Each school should have a behavior 
coach or PBIS consultant that can 
train and advise staff throughout the 
process. This person will be available 
to answer questions, direct staff to 
additional resources, and trouble 
shoot as necessary.

•	 Collaboration is essential to effective 
implementation of PBIS.

•	 Staff should have a clear 
understanding of the purposes of 
the program, what will be expected 
of them, and the steps involved in 
implementation.

•	 Some schools choose to conduct a 
staff vote on the adoption of PBIS. 
Typically, an 80 percent approval 
rating is obtained before proceeding 
with the program.

Self-assessment survey

At the outset of the planning process, a 
survey of school staff should be completed 
to assess the perceived extent to which 
the basic elements of school-wide PBIS are 
currently in place in the school. The results 
are typically summarized and presented to 
staff. These initial data are analyzed and 
utilized for planning purposes. The data 
baseline is used to evaluate the project’s 
progress. The data also identifies areas of 
need when establishing commitment to 
implement school-wide PBIS.

Schools should conduct this survey 
annually to assess their implementation 
efforts.



Products typically associated with 
Tier 1 implementation:

•	 Staff notebook.
•	 Parent/student brochure.
•	 Expectations/rules posters.
•	 Tokens or coupons for 

acknowledgment of student 
behavior.

•	 Variety of reward items and 
activities.

•	 Data collection system.

8	 |  PBIS Tier I: Universal Interventions

Step Two
Form the school’s PBIS team

Immediately after the initial staff training, 
while interest is peaked, is a good time 
to call for volunteers for the school’s PBIS 
team. The size of the team can vary. Some 
schools operate with their entire staff as 
their PBIS team; others choose to have a 
smaller group.

The PBIS team should be representative of 
the school and include the following:

•	 Grade level representatives.
•	 Special education staff.
•	 Specials teachers (e.g., art, physical 

education, etc.).
•	 Administrators.
•	 Parent representatives.
•	 Staff with expertise in PBIS and 

classroom management.
•	 Staff with skills in data analysis and 

other technologies.
•	 Staff with enthusiasm for PBIS.

Develop a plan of work and a meeting 
schedule

To implement PBIS at the universal level 
requires planning and time to make 
decisions, develop materials, and train 
staff before “rolling out” the program 

with students. The PBIS team will need 
to identify the different components of 
the program (e.g., teaching expectations, 
reward systems, consequences, data 
analysis, etc.) and allow team members 
to work in smaller subgroups to develop 
materials.

The entire PBIS team should convene 
periodically to coordinate efforts. The team 
should also update the entire school staff 
on progress and get feedback. It is crucial 
to take the time to develop the program 
in this way, as it greatly increases the 
likelihood of getting staff buy in to the 
program from the beginning of the process.  
Plan to hold monthly PBIS team meetings 
to sustain the program.

Examples of self-assessment surveys (as described on page 7)

•	 Effective Behavior Support (EBS) Self-Assessment Survey version 2.0 (2003). 
www.pbis.org/tools.htm

•	 Wayne RESA Positive Behavioral Interventions & Supports (PBIS)  
Self-Assessment Survey (2008).

	 www.resa.net/curriculum/positivebehavior
•	 Sprague, J. & Golly, A. (2005). Best behavior: Building positive behavior support 

in schools. Longmont, CO: Sopris West Educational Services, 37-40.
	 www.sopriswest.com



	 PBIS Tier I: Universal Interventions  |	 9

Fi
rs

t 
M

o
n
th

S
ec

o
n
d
 M

o
n
th

T
h
ir
d
 M

o
n
th

Fo
u
rt

h
 M

o
n
th

Fi
ft

h
 M

o
n
th

E
n
d
 o

f 
Fi

rs
t 

Ye
ar

T
yp

ic
al

 S
ch

o
o
l-

w
id

e 
PB

IS
 I

m
p
le

m
en

ta
ti
o
n
 T

im
el

in
e

 
 

Te
ac

h
 e

xp
ec

ta
ti
o
n
s 

an
d
 

im
p
le

m
en

t 
p
ro

g
ra

m
 

w
it
h
 a

ll 
st

u
d
en

ts
.

 

  
 

  
 

   

Fo
rm

 P
B
IS

 t
ea

m
, 

sc
h
ed

u
le

 o
n
g
o
in

g
 

m
ee

ti
n
g
s.

A
d
o
p
t 

co
n
ti
n
u
u
m

 o
f 

co
n
se

q
u
en

ce
s 

fo
r 

in
fr

ac
ti
o
n
—

m
u
st

 r
ef

er
 b

ac
k 

to
 o

r 
in

cl
u
d
e 

te
ac

h
in

g
 

p
o
si

ti
ve

 e
xp

ec
ta

ti
o
n
s.

PB
IS

 o
ri
en

ta
ti
o
n
 

fo
r 

al
l 
st

af
f,

 
re

vi
ew

 p
la

n
.

S
u
m

m
ar

iz
e 

an
d
 

an
al

yz
e 

d
at

a 
m

on
th

ly
, 
m

ak
e 

ch
an

g
es

 t
o
 p

ro
g
ra

m
 

as
 n

ee
d
ed

.

B
eg

in
 T

ie
r 

2
 

in
te

rv
en

ti
o
n
 

p
la

n
n
in

g
.

Te
ac

h
 e

xp
ec

ta
ti
o
n
s 

an
d
 i
m

p
le

m
en

t 
p
ro

g
ra

m
 w

it
h
 a

ll 
st

u
d
en

ts
.

D
ev

el
o
p
 a

n
d
 g

at
h
er

 
m

at
er

ia
ls

 t
o
 

im
p
le

m
en

t:
 m

an
u
al

s,
 

p
o
st

er
s,

 p
ar

en
t 

le
tt

er
, 

re
w

ar
d
 s

ys
te

m
, 

et
c.

D
ev

el
o
p
 

fr
am

ew
o
rk

 f
o
r 

re
w

ar
d
 s

ys
te

m
.

In
tr

o
d
u
ce

 t
o
 

st
af

f,
 s

u
rv

ey
 

st
af

f,
 t

ak
e 

vo
te

.Id
en

ti
fy

 d
at

a 
sy

st
em

s 
to

 b
e 

u
se

d
, 

e.
g
. 

o
ff
ic

e 
re

fe
rr

al
s,

 
su

sp
en

si
o
n
s,

 e
tc

.

Id
en

ti
fy

 P
B
IS

 C
o
ac

h
.

G
ai

n
 a

d
m

in
is

tr
at

iv
e 

su
p
p
o
rt

 a
n
d
 

in
vo

lv
em

en
t.

D
ev

el
o
p
 p

o
si

ti
ve

 
ex

p
ec

ta
ti
o
n
s 

m
at

ri
x 

an
d
 

p
ri
o
ri
ty

 p
ro

ce
d
u
re

s 
to

 b
e 

ta
u
g
h
t 

to
 a

ll.

Ty
p
ic

al
 I

m
p
le

m
en

ta
ti
o
n
 T

im
el

in
e



10	 |  PBIS Tier I: Universal Interventions

What an administrator can do to support school-wide PBIS

The primary role of the administrator is to support the PBIS team, not to do the 
work of the team. The administrator should:

•	 Ensure that the team is composed of a representative group of staff.
•	 Make sure that new members are added to the team over time so as to prevent 

burn out and keep ideas fresh.
•	 Ensure that PBIS remains a priority for the school and that sufficient time and 

resources are allotted to make it successful.
•	 Be a spokesperson for the program—use the language of PBIS, be enthusiastic, 

give it time at staff meetings, talk it up, let it be known to others that your 
school is a PBIS school.

The school’s PBIS team should provide a 
full explanation of the entire PBIS program 
at an all-staff orientation to ensure that 
everyone is clear on how the program 
should be implemented with students.

Ideally, it is best to kick-off implementation 
of school-wide PBIS at the beginning of 

the school year, but many schools have 
done it successfully at later points in the 
year. For example, if the planning and 
program development take place between 
August and December, the kick-off with 
students could occur after a break or at the 
beginning of the second semester. 

Plan an all-staff orientation and roll-out event with students
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Step Three
Establish data collection system

Office discipline referrals (ODRs) are a 
primary source of data used to guide the 
process of implementing school-wide PBIS.  
Referral data are summarized and shared 
with staff on a regular basis. Typically, 
discipline data are entered into a database 
at least weekly and this information is 
summarized and shared with staff monthly. 
This system is used to evaluate the 
effectiveness of the PBIS program and to 
identify small groups, individual students, 
problem locations, or other situations 
that may need additional focus and 
intervention.

The data system should meet the following 
criteria:

•	 An office referral or behavior incident 
form is designed to gather the 
essential information needed to 
guide the PBIS process. The form 
contains the following information:

—Staff making referral.
—Type of problem behavior.
—Location of incident.
—Time of incident.
—Others involved in incident.
—Teacher actions.
—Administrative actions.
—Optional category: possible
	 motivation for the behavior.

•	 All staff should receive training in the 
proper way to complete a discipline 
referral form and the associated 
procedures for submitting the forms.

•	 The school should have a clear 
process for gathering the office 
referrals, entering the information 
into a database, summarizing and 
graphing the information, and 
periodically reporting on the data to 
the PBIS team and the entire school.

•	 When the data are shared with 
staff, the following points should be 
addressed:

1.	 Recognition of progress and 
accomplishments.

2.	 Interpretation of the data (make 
it meaningful for others).

3.	 Suggestions for next steps based 
on the data.
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The following are examples of data reports 
that could be tracked by the PBIS team:

•	 Total ODRs and suspensions by 
month.

•	 Daily average ODRs by month.
•	 Problem behaviors year to date 

(YTD).
•	 Location of behavior incidents YTD.
•	 Time of day YTD.
•	 Number of referrals by student YTD.
•	 Referrals by grade YTD.
•	 Referrals by staff YTD.
•	 Compare data year to year.
•	 Positive behavior indicator (for 

example, number of students 
earning rewards by month).

School-Wide Information System 
(SWIS™)

The School-Wide Information System 
(SWIS™) is a Web-based information 
system designed to help school personnel 
to use office referral data to design school-
wide and individual student interventions. 
The three primary elements of SWIS are: 

•	 An efficient system for gathering 
information.

•	 A Web-based computer application 
for data entry and report generation.

•	 A practical process for using 
information for decision making.

These three elements give school personnel 
the capability to evaluate individual 
student behavior, the behavior of groups 
of students, behaviors occurring in 
specific settings, and behaviors occurring 
during specific time periods of the school 
day. SWIS reports indicate times and/or 
locations prone to elicit problem behaviors 
and allow teachers and administrators 
to shape school-wide environments to 
maximize students’ academic and social 
achievements.

While SWIS is a well designed and efficient 
data system for use with school-wide PBIS, 
many schools use their own school-wide 
data systems or spreadsheets. For more 
information, visit www.swis.org.

Step Four
Establish and teach positive behavior  
expectations

The process for establishing a universal set 
of positive behavior expectations begins 
with identifying a few (three to five) core 
behavioral values for the school. Generally, 
schools identify concepts such as respect, 
responsibility, safety, productivity, and 
effort as their core values.

An expectations matrix is then developed.  
This is done by identifying various school 
locations and then determining what 
each of the core values looks like in that 
setting. The specific expectations are then 
described in a concise and positive manner.  
For example, to be responsible in the 
office is to “tell the truth.” To be respectful 
in the classroom is to “speak when it is 
your turn.” An example of being safe at 
dismissal is to “go directly home.”

By developing a matrix of universal positive 
behavior expectations, the school is 
establishing a common language for staff 
and students. Everyone agrees to “get on 
the same page.” How this is done can vary 
depending on the level and culture of the 
school. Certainly the expectations in an 
elementary school will differ from those 
in a high school. But in any setting this is 
an excellent opportunity to affirmatively 
establish norms and expectations for the 
entire school community. The matrix is 
also used in the development of plans for 
teaching behavior expectations. The matrix 
provides clarification on the concepts of 
each behavior expectation.
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ASSEMBLY EXPECTATIONS
Be Respectful:

Follow all adult directions
Use positive/appropriate language

Pay attention
Demonstrate appropriate and  

timely applause

Be Responsible:
Have ID with you at all times

Enter/exit in orderly lines
Report problems to an adult

Be Safe:
Walk to and from seat

Wait for permission to leave
Keep hands and feet to yourself
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Develop visuals

School-wide PBIS is a visual approach. It 
asks the question, “What do respectful and 
responsible behaviors look like in different 
locations in the school?” It also asks the 
question, “What does a PBIS school look 
like?”

A school should be immediately identifiable 
as a PBIS school to a visitor. Posters and 
other visual displays that communicate 
the expectations and that acknowledge 
students positively should be prominently 
displayed. Within the first few minutes of 
entering the school, an individual should 
know the behavior expectations of that 
school. This is accomplished through visual 
display of the expectations.

Typically, posters with the expectations 
described on the matrix (see page 13) 
are developed for all classroom and non-
classroom settings. These posters serve as:

•	 Teaching tools.
•	 Reminders or pre-corrections for 

everyone throughout the day.
•	 A communication to parents, 

visitors, and the community.

Examples of Student-Made Posters

Non-Classroom Setting Expectations
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Plan to teach the expectations

As a universal intervention, all students 
should receive direct instruction in the 
behavior expectations. Here are some 
general guidelines for teaching positive 
behaviors.

•	 Teach behaviors as you would teach 
academics or any other skill. It may 
be helpful to think of a coaching or 
performance arts analogy. By way of 
introduction, emphasize key language 
terms. Give a brief rationale for why 
this is important. Use demonstration, 
modeling, role playing, and 
explication as appropriate. Give 
examples of what it is and what it is 
not. What does the behavior look like 
and sound like. Take time to teach 
the behavior at a meaningful level. 
Get students actively involved in the 
lesson. Have students demonstrate 
the behaviors and give them 
opportunities to practice.  

•	 As the program is getting underway 
(and subsequently at the beginning 
of every school year) provide 
frequent trials or lessons. Then, 
over the course of the school year, 
schedule refresher lessons about 

once per week. Additionally, provide 
lessons when a new student arrives 
in class or when large numbers of 
students are having difficulty with the 
expectation.

•	 Keep lessons brief (5-15 minutes 
typically). Providing frequent, brief 
lessons is more effective than 
providing a few long lessons.

•	 Take students to various locations 
in the school for instruction. The 
PBIS team may want to plan for 
this to occur over the first week or 
so of implementation. Ideally, the 
staff responsible for supervising 
students in a specific setting should 
be involved in teaching the expected 
behavior.

•	 All adults in the school should be 
aware of the behavior expectations 
and take every opportunity to model 
those behaviors at all times.

•	 Adults can use simple corrective 
responses with students (positive 
practice) when errors are observed; 
e.g., disrespectful language or tone— 
“Let’s try saying that the right way, 
thanks.”

Teaching 
Expectations 
to 4th Grade 
Students



was Caught Acting Terrifically!

Issued by:________________Date:______________	
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Step Five 
Design systems for positive 
acknowledgment and reinforcement

As a universal strategy, systems should 
be established within the school to 
ensure that all students receive positive 
acknowledgment for demonstrating the 
high priority behaviors established in the 
expectations matrix.

Think of reward systems on a continuum, 
beginning with positive teacher 
attention, moving to visual or written 
acknowledgments, then to more concrete 
systems such as activity rewards, and 
finally lottery or token systems.

Positive teacher attention

Perhaps the most powerful and simplest 
system of positive reinforcement involves 
getting all staff, including teachers, office, 
lunchroom, custodial, and transportation to 
agree to implement a simple ratio of giving 
students positive attention at least 4 times 
for every 1 correction for problem behavior. 
Simple positive acknowledgments must 
be quick and easy to deliver to students, 
they need to be natural and in context, not 

forced or contrived. The following are some 
examples:

•	 Simple verbal acknowledgments and 
encouragement (e.g., “Thanks,” “I 
saw that,” “You did it!”).

•	 Thumbs up.
•	 Pat on back, high five.
•	 Use student’s name.
•	 Eye contact.
•	 Smile.
•	 Individualized greetings.

The idea is that by using the 4 to 1 ratio, 
especially in recognition of students 
demonstrating the specific positive 
behavior expectations identified in the 
matrix, we increase the likelihood that 
those behaviors will be strengthened in 
all students. Use of the 4 to 1 ratio sets 
a positive tone for the classroom and the 
school at large, creating an improved 
climate. Positive language and actions are 
contagious.

Positive acknowledgment visuals

Another way of recognizing students is to 
provide positive acknowledgment cards or 
certificates for students who are caught 
doing the right thing or who have met 
some predetermined criteria for positive 
behavior.

Examples of
Positive Acknowledgment Visuals



	 PBIS Tier I: Universal Interventions  |	 17

Lottery drawings and redeemable 
coupons

There are many ways of designing school-
wide lottery or redeemable systems. 
Simplicity and ease of implementation are 
often the keys to sustaining these systems. 

Example: All staff agree to distribute 10-
15 positive behavior coupons per week 
to students (their own and others, in 
classroom and non-classroom settings) 
who are observed demonstrating matrix 
behaviors. The coupons are deposited in a 
bin for a weekly drawing in which several 
“winners” are pulled. Small prizes are 
awarded to the winners. This can be done 
by grade level or whole school.
  
Some schools provide coupons to students 
who then redeem them at a school store on 
some scheduled basis. Schools have found 
that parents enjoy volunteering to help 
operate the PBIS store.
  
See www.pbis.org for additional examples 
of school-wide reward systems.

Activity rewards

Another simple system for ensuring 
that all students have access to positive 
reinforcement involves scheduling monthly 
to bi-monthly PBIS reward parties or 
events for students who have met 
behavioral criteria for the month. This 
typically involves not receiving a referral or 
some other consequence for the previous 
month.  The reward activity can take 
place during a free period or after school. 
Students are helpful at generating ideas for 
simple activities they find rewarding, such 
as games, sports, music, and socializing. It 
is best to schedule these events in advance 
(create a calendar for the year), vary the 
activities, and let staff and students know 
when and what will occur.

All schools implementing PBIS work to 
implement the 4 to 1 ratio. Many schools 
find that it is most effective to implement 
one or two of the other systems, such 
as a lottery system and monthly activity 
rewards. The keys to effectiveness and 
sustainability are keeping it simple and 
working out the details in advance.

Examples of School-wide Reward Systems


